This exercise was developed to teach students in an international management or human resource class the importance of international training. The students choose and learn some basic vocabulary in a foreign language and then develop and present an effective training module for those language skills. An example of one such module is described.
cultural differences and the influence of culture on behavior; increases managerial effectiveness; and improves the international assignee's competence as an intercultural communicator (Bennett et Hofstede and Hofstede (2005) suggest various approaches to intercultural training, such as expatriate briefings, awareness training, and learning the local language. Harris and Moran (1999) emphasize the importance of covering topics that will facilitate the adjustment process, such as intercultural business skills; culture shock management; lifestyle adjustment; host-country daily living issues; local customs; and etiquette. In addition, they suggest language-learning strategies for pre-and post-arrival training. Language study not only facilitates an expatriate's ability to meet daily needs, it also opens the door to a deeper cultural understanding by demonstrating thought and behavioral patterns. Further, though language training is often crucial for intercultural adjustment, it is not necessary for the individual to become fluent. Rather, providing expatriates with the ability to exchange common courtesies will be appreciated as a demonstration of interest in the host nationals and their culture (Littrell & Salas, 2005) . Consequently, it is important to introduce students in international management classes to the experience of learning at least the rudiments of a new language.
Importance Of Training The Trainers
Using effective trainers is also an important ingredient in a successful program (Bennett, et al, 2000) . To succeed as a multinational enterprise, human resource managers need to be prepared to develop and deliver training programs that will help their organizations achieve a competitive advantage in their global operations (Mendenhall, Jensen, Black, Gergersen, 2003) . Students in international human resource or international management classes, therefore, must learn ways to become more effective trainers, especially for their international assignees. Yet, many students in international classes have no experience in developing any training programs, let alone more complex ones, such as those necessary in the international arena.
Training students in international human resources means helping them learn how to be effective trainers themselves. To facilitate an understanding of the role and importance of the cross-cultural trainer, we have developed an experiential exercise for students in an International Human Resource or an International Management course. As previously referenced, language skills have been identified as a success factor for expatriates. Therefore, in this exercise the students learn 100 words or phrases in a foreign language of their choice, and then develop a training module to train others in this language. Students learn basic vocabulary in a new language, but more importantly, they develop ways to engage their classmates in effective training methods.
Cross-Cultural Training
Cross cultural training (CCT) is the educative processes used to improve intercultural learning via the development of the cognitive, affective, and behavioral competencies needed for successful interactions in diverse cultures (Landis & Brislin, 1996; Littrell et al, 2006; Morris & Robie, 2001 ). CCT programs should provide expatriates with the knowledge and skills needed for (a) cross-cultural adjustment, (b) effective business performance, and (c) cross-cultural interactions (Littrell et al, 2006) . Language training, one type of CCT, may help in all three of these important areas.
A successful CCT should take into account three key elements: needs of the expatriate, the customization of the content and design methodologies, and the program quality (Littrell et al, 2006) . First, a needs analysis should be conducted to identify the pre-training strengths and weakness of the expatriate in relation to the desired behaviors. In the exercise presented, the instructor models doing a needs analysis by identifying which languages the students have familiarity with and what level of language learning experience each has. Optionally, the instructor may administer a pre-test quiz of the vocabulary words to determine their knowledge and to foster their understanding of the pretest-posttest training design.
For the customization of the content and design methodologies, training should be tailored to each expatriate's situation, and to meet the skill development needs. In the exercise described in this paper, customization is modeled by the choice of basic words; the involvement of students; the repetition and reinforcement of learning; and the experiential aspect of having students use their knowledge to train others (a learning-transfer measure).
For program quality, in this exercise measures of training success are modeled by incorporating quizzes and a post-test. The post-test can be compared to the pre-test, so that students can verify that learning has occurred. Additionally, students can give their reactions to the learning of the words and to each training session as it is presented.
THE EXERCISE: TRAINING THE TRAINERS
The exercise includes three parts: 1. Students learn vocabulary in a foreign language. 2. Students learn how to design and develop a training module. 3. Students present their completed training module to the class. The exercise is generally accomplished in phases over the semester, to assure that students have enough time to learn the language and the training topics, and to present their modules.
Part 1. Vocabulary
This part starts toward the beginning of the course over one or two class periods, depending on how much in-class time the instructor can provide the students to work on their languages. Optionally, the instructor may wish to demonstrate a pre-test/post-test training design by having the students complete a pre-test of a selection of vocabulary words. See Appendix A for a sample key.
In the first class, students identify a language they would like to learn and teach, preferably one that they have never learned before. The instructor should tell the students to be mindful when they choose a language because they will have to learn to read, write, and speak in that language. Some groups may initially choose an exotic one, such as Japanese or Chinese, but then find that the resources are limited or the language is difficult to learn. Students will usually switch to a more accessible language when this occurs. The students are then formed into groups of about five to seven based on their chosen new language and the class size. Alternatively, the instructor may wish to form the groups and assign each group a different language. This approach may simplify the task for the instructor and limit the languages to a select few.
During this same class, the instructor provides a beginning list of key words and phrases, such as basic greetings, for interaction in another country. See Appendix B for a sample format for this list. The instructor may find that offering at least 50 initial words is helpful to the students. The class as a whole is then allowed to add words or phrases that they think are important. Many take these additions from phrase books in their languages, e.g. Eyewitness Travel Guides (2003) . Involving the students in choosing the words helps with commitment and allows them to include words that might be more common or important to their generations. A total of 100 words and short phrases are chosen. These may be words that are used singularly, such as "Hello"; or they may be part of a phrase or sentence, such as "Where is the bathroom?" The focus in this exercise is on learning basic words rather than correct grammar. Since words are the building blocks of language, knowing more vocabulary, even if one's grammar is incorrect, will be helpful in international experience. However, phrases include some verb forms and basic sentence structure. If an instructor prefers more correct grammar, then sample sentences can be used instead, and the number of words reduced if desired, e.g., the exercise could be "50 sentences in a new language."
In the same class day, or a subsequent one, students begin to translate the words and phrases and find the proper pronunciations. The instructor may bring a selection of foreign language phrase books or dictionaries to class so the students will be able to start the assignment. Alternatively, students may go to the library to work on this part of the assignment, or they may use an Internet translator (e.g., http://babelfish.altavista.com/). If classrooms have wireless connections, this last avenue would be particularly convenient. If time is a constraint, the instructor may elect to allow the students to begin translation in class and complete it on their own. Learning the pronunciation is generally done on the students' time; audiotapes are readily available at libraries and some phrase books contain pronunciation.
After the students have completed translating the English words into their chosen language, the instructor should get a copy of the list from each group to verify that the words are correct and consistent; and then modify the list if necessary. This allows the instructor to make corrections when synonyms are used, or to prevent errors due to the words being taken out of context. The instructor may wish to use the students' lists to develop test questions. (See Appendix A)
Though language learning is difficult for many English-speaking students in the U.S., those who are interested in international management are often motivated to do so. Furthermore, international students, whose second-language is English, often take these classes and can be a resource for other students. As an option, the instructor may encourage students to practice their foreign words in class by having the students say the word and its translation whenever the English word comes up in class. This reinforces their learning. (Since all students have the same word list, the instructor may purposely include the words in the lecture; pause to hear their replies; and then give a Hershey's Kiss for a correct word. This is another fun way to facilitate and reward their learning.) Another motivational tip is to have weekly quizzes on ten words from the list.
Based on social learning theory (Bandura, 1986 ), instructors should model the effective training development and presentations skills they want students to learn. Instructors should point out the behavior or technique they are modeling (perhaps the needs analysis), incorporate trainee involvement, pace the sessions, have the students practice their learning, and reward them for performance.
Part 2. Design The Training Module
After the students have had some chance to learn their languages, the training portion begins. The exercise now focuses on the design, activities, and format of the students' training module. Students are told that each group will have 30 minutes to train the rest of the class in its foreign language. They may decide to train all at once or divide it over two class days to allow students time to study the presented language between the two classes. The instructor should find out which option each group prefers and schedule the training sessions accordingly. The presentations are generally done toward the end of the semester.
In international management and human resource courses, there is generally a topic on training issues. Most textbooks used in these courses cover how to design, develop, and present basic training modules. To have students practice the actual task of designing training modules, and to get them to experience immediate feedback on their outcomes, the instructor should use "developing a language-facilitation module" as part of the training and development lecture. This will start them on the right path for their group presentation. If too little information is given in the text, or if this exercise is used in classes where training is not major topic, the instructor may wish to give a more detailed lecture. Also, in this part students are given the training module assignment, e.g.: "Develop and present a Training Module to train the rest of the class on your chosen foreign language. Use information and guidance on training programs as presented in your text. In 30 minutes present an interesting, enjoyable, informative session where your classmates will develop familiarity with the new language." Instructors should be careful to include in the lecture, handout, or assignment, the aspects of developing and presenting a training module on which the students will be graded.
Part 3. Present The Training Module
A particularly enjoyable and effective language module that a student group (trainers) presented is described next. The trainers, who were teaching Italian, chose to divide the presentation over two class days. On the first day, the trainers handed out flash cards with the 100 Italian words or phrases on one side and the English translation on the other. Then the trainers went over each word, pronouncing it and having the students repeat the words after them. They asked the students to study the words before the next class period using the take-home flash cards and a translation handout.
On the second day, the trainers distributed Italian Word Bingo sheets with a 5x5 grid. Each sheet had a different selection of Italian words. In this modified Bingo game, the trainers drew out one word or phrase at a time from a bag with the 100 English words, and called each out. Students had to translate the word into Italian in order to find and mark the Italian word on the Bingo sheet. For markers, the trainers provided red, white and green jelly beans, representing the colors of the Italian flag. The first person to get Bingo won a prize of Italian chocolates (lots of calories in this course!)
Student Reactions
Students are enthusiastic about this experiential exercise/assignment. They responded positively to each phase: learning the languages, designing an effective training program, and teaching a foreign language. They found the language learning section difficult but fun, even though the words and phrases were basic. This underscores the value of teaching basic phrases. In addition, students said that having to train the class in the foreign language helped motivate them to learn their language, and caused them to study the words more seriously. Further, the students said that they enjoyed both designing creative training exercises and participating in the training modules developed by the other groups.
CONCLUSION
In sum, this exercise is an enjoyable, effective method to teach students the importance of cross-cultural training and the steps involved in the design and delivery of effective training programs. They begin to understand the importance of pre-training in the international assignment. Because the class is divided into groups, students have the opportunity to develop a language-training module and then practice their trainer skills with the other groups. In addition, they get to experience the learning process when they become the trainees of another group. By experiencing both sides of a training program, students are able to get and to give immediate feedback on the effectiveness of various training techniques. This experiential exercise allows the instructor to teach the students some basics of a foreign language; to model the presentation of a training module; to provide a venue where they can demonstrate their understanding of how to develop international training programs; and to help them gain the experience of delivering a training module for prospective expatriates. 
